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European Studies in Education

The political, economic, and social developments in the
European Union pose new challenges to education in
Europe, where each country has its own system. Under
these circumstances, the relation between national,
regional, and local traditions on the one hand and
supraregional, transnational aspirations on the other must
be conceived. The field of education is seeing the rise of
new issues, responsibilities, and research requiring
scholars from different European cultures to work to-
gether.

European Studies in Education constitutes an interna-
tional forum for the publication of educational research in
English, German, and- French. The multilingual nature of
this series mirrors that of Europe and makes it possible to
portray and express cultural diversity.

- The present volume was written in the framework of the
Network Educational Science Amsterdam (NESA), in
which more than 30- European and a few non-European
faculties and rescarch institutes co-operate in the area of
education.

We sincerely thank the Faculty of Education at the Freie
Umversitdt Berlin, which facilitates the collaboration of
the network’s cducational institutions, for its support in
funding the publication of these research results.

Christoph Wulf
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Introduction

Christoph Wulf

Introduction

Globalisation: Antinomies between commonalities and
diversities

At present, education within Europe is undcrgoing major changes.
The expansion of the European Union involving ever more European
countries means educdtion in Europe can no longer simply be seen as
a national undcrtaking but has become an intercultural task (Wulf
1993). The corc question in this growth is how local, regional and
national diffcrences and similarities in education will be dealt with.
On the one hand, there is a nced to maintain cultural differences
between the various countrics within Europe as one facet of the rich
multiplicity of the continent; on the other hand, the political,
cconomic and cultural devclopments in Europe entail the need for a
common approach. In the face of the globalisation of important arcas
of lifc as well as world-widc political, cconomic, and cultural
intcgration the necd for such a common approach is greater than
ever. In the long term, such developments will increase the tension
between the local and the global, with people increasingly sceing
themselves as members of a global village with joint responsibility
for the fate of the planct, and vet at the same time being unwilling to
give up their attachment to a local and national context. In addition,
there is also the tension between the universal and the individual
which nceds to be readjusted in the processes of education. On the
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one hand, globalisation influences most areas of human endeavour
creating similarities across cultural boundarics and, on the other
hand, encourages resistance against the levelling of differences in the
name of the individual's uniqueness and integrity. Finally, education
in the next century is being drawn into the conflict between tradition
and modemism or post-modernism: how can one remain open to
changes both now and in the future without betraying one's own
cultural tradition? How can the various developmental dynamics be
related to one another and adjusted onc against the other? And which
role do the modern media play in this development?

At present, we can distinguish two tendencies within societal
development, contrary but at the same time inseparably entwined,
which are both central requirements for shaping education within
Europe: one tendency is directed towards an increase in
individualisation, the other towards an increase in globalisation.
The highly differentiated societies within Europe give each individual
the chance to live her/his own life, yet simultancously force this
choice on each individual. The contradictory conditions of present-
day socialisation are contained within this requirement: each one of
us is supposed to live an individual life under societal conditions,
which, however, are not subject to the individual’s control. Thus, the
demand made is to organise one’s own life, with the expectation that
one organises it successfully. Each is to choose their own biography;,
each is to actively create their own life, to construct it, to take up the
responsibility for it being a success. In this scenario, tradition plays
a subordinate role; what is expected is self-determination and self-
realisation.

The ability to reflect and make decisions have become the most
important qualities for the way we. organise our lives and the
decisions we make. Life, nowadays, for the vast majority of people,
is a life in a material world without reference to transcendence. Each
individual is solely responsible for the difficultics arising in their
own situation and any errors made in dealing with them.
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On the other hand, growth in individualisation is increasingly deter-
mined by the processes of globalisation. The result is a reciprocal
relationship: the present-day forms of increased individualisation
have become possible through globalisation processes, yet globalisa-
tion processes, in turn, require a growth and intensification in indivi-
dualisation. The demands made by these processes in globalisation
and individualisation have a sustained and lasting effect on the
education and socialisation of children and teenagers. The commo-
nalities and diversities arising from this are manifold, as are the
unintended side-effects of the educational processes.

The present-day far-reaching socictal change characterised as
‘globalisation’ is a multi-dimensional process, with economic, politi-
cal, social and cultural effects, which will alter the relationship
between the global and the local, regional and national state level
within Europe. In considering this process, we can distinguish the
following as the most important changes with regard to education:

Shortage of work: This applies, above all, to less-qualified jobs. The
shortage will remain despite the hopes bound up with a change-over
to service industries. For increasing numbers of people, the deep-
rooted connection between the meaning of life as a social being and
work will cease to be viable, and thus it must be re-examined in the
context of its historical link to Christianity and the emergence of the
structures of bourgeois society. Such a re-examination will also have
medium and long-term consequences for education. This, however, is
not the only change we are facing. The fixed link between many
training programs and particular jobs will dissolve as there is an
increasing recognition of and cncouragement of key qualifications
like the ability to co-operate, reflect, and innovate, coupled with the
drive to achieve, with, in -addition, strengths in intercultural and
media areas. As wcll as conveving knowledge in specific areas,
education will have to contribute more to the development of those
qualities which help to shape those constantly growing areas outside
the world of work. In order to master the ever-more complex
connections between arcas of life -and work arising from
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globalisation, there is thus a need for greater, rather than less,
investment in education.

The reduction in importance of the nation state: If, within its
territory delineated from other European states around it, a nation
state has previously been the primary carrier of culture and
education, globalisation today leads to a general reduction of a
nation state’s importance and thus to gencrally changing conditions
for education within Europe. There are a variety of reasons for the
loss of sovereignty of the nation state. For one thing, nation states
increasingly delegate decision-making to supra-national bodies. This
enables them to continue to take part in the decision-making process,
though, however, they no longer take the decision alone. The
advantage for the nation state lies in the gain in influence on the
effects, either Europe-wide or possibly even global, from collectively
made decisions. A further reason for the loss of sovereignty is that
multinational conglomerates disempower nation states by playing
one off against the other in this process. Thus, for example, they
develop their products in countries with a high level of technological
know-how, manufacture the products in low-wage countries, and pay
tax in countries with low tax-rates. Through destroying jobs in the
country the company is based in, and through tax-saving measures,
the company burdens the state with increased costs for constantly
new unemployed while simultaneously the loss of tax paid severely
limits the state’s ability to produce the financial means needed. The
strategy pays off for multinationals in terms of increased profits.
However, as a consequence there is a lack of funds available for the
areas of education, health and social welfare. Thus, the nation state
faces greater difficulties in carrying out its traditional tasks and is in
danger of being no longer able to fulfil the functions of integration.

Globalisation leads to distances being overcome, and brings with it
the knowledge of previously unknown, far-distant cultural and
societal areas. These are no longer the discrete territories which go to
make up the nation state, with all its borders and border controls
since the new media of telephone, television, and computer can travel
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over vast distances at close to the speed of light: space is shrinking.
And only limited means, both financial and temporal, are now
needed to overcome distance. Images, the spoken word, and mass
tourism all bring the distant into our near environment. The traditio-
nal order of space and time, of distant and near, of strange and
familiar is becoming destroyed, with new mixes and ‘impurities’
being created. The transnational world society is not to be
characterised by homogencity and simple structures but by multi-
plicity, differences and complexity. ‘Planet Earth’ may well be
depicted as mankind’s ‘Heimat’ in space and these images firmly
anchored deep in our inner iconography and imagination, nonetheless
these images do not say that the Earth is economically, culturally or
politically homogenous nor that it is in the process of becoming so.
Those theories which argue for the Americanisation of the world (it’s
‘Mcdonaldisation’) are too one-dimensional: neither America nor
Europe form the centre of the world. The world has, in fact, many
cultural, economic, and political ‘transnational centres’ and in these
are created various global scenarios whether in technological or
Jfinancial areas or in images, communication or in the media.

The loss of importance of national cultures: For our purposes, what
is of major importance is the effect globalisation has in the areas of
culture and, above all, education. Even today, culture primarily
means national culture and as such is bound to one particular
territory, a common language with shared traditions and memories,
symbols and rituals. Within the framework created by educational
establishments like schools, other European national cultures are
only apparent in as far as they are connected to the development of
one’s own culture. In school curricula other cultures serve as a
background against which the uniqueness and particularity of one’s
own culture can be measured, and with it the uniqueness and particu-
larity of one’s own nation. One only needs to glance into school text-
books to discover this nation state-centred view of education. It’s not
as if one still finds other nations seen as stereotypes or enemies
(though it may sometimes happen), yet the view of other nations, as
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a rule, remains limited within a narrow perspective. This is true,
above all, for history text-books. It becomes much less evident in
language text-books, which orientate themselves much more towards
the self-image of the country whose language is being learnt. The
increasing importance of regional areas within European countries
has led to an increasing tendency to take regional elements into
account in teaching; this applies equally to languages, aspects of
regional cultural, collective memories, symbols, signs, and rituals.
How much regional traditions are represented in school curricula
depends on how strongly the organisation of the individual nation
state and its educational system is centralised or de-centralised. In
the wake of globalisation, school curricula too are confronted with
the need to present new content from other areas of the world,
which makes the orientation of education towards the characteristics
of the individual nation state more relative. Can European schools
nowadays responsibly afford to ignore Chinese and Japanese history
and the self-image these countries have? The same may be asked
with regard to Mexico, Brazil and the developments in Africa,
which is from a global perspective still the most marginalised conti-
nent. However, it is not only topic and subject-matter which are of
importance; of no lesser importance is the development of an interest
in the foreign, which has appeared in schools in the wake of globali-
sation.

Glocalisation of cultures: One needs to give up the idea of imagi-
ning education in Europe as something which takes place exclusively
within an upturned airtight ‘container’ exactly covering the territory
of one single nation state. The various origins, approaches and
focuses of a culture are such that it makes more sense to imagine
them overlapping with the global, regional and local all inter-
connected. The term ‘glocalism’, coined by Roland Robertson,
expresses this layering of the global with the local, of the universal
with the particular, whereby new forms of cultural and social
aggregates are created which are to a great extent autonomous. This
overlapping and interdependence of varied cultural elements does not
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make an independent cultural unity existing in itself, but creates the
intense cultural multiplicity in the conditions of our lives through the
coming century. In spitc of globalisation, regionalisation and locali-
sation of culture and cducation the differences between Italy and
Denmark, Holland and the United Kingdom, Germany and France
will remain: the more exactly we try to locate the commonalities, the
morc we will see the diversities. Yet precisely through the perception
of diversities, are commonalitics often more likely to emerge. Thus,
there will be new mixes of different cultural elements. However, that
there will be a unificd “world culture’ or a single European culture is
most unlikely since no reduction in multiplicity can be expected. The
new tasks facing education are to be found within this process: the
development of new accounts of the other, new reference points, and
new transnational lovalties and alliances. Ecological and peace
movements have developed initial forms of transnational associations
together with the corresponding actions by segments of the popula-
tion as, for example, was the case when Shell planned to sink a
drilling-platform in the North Sea, or when the French government
refused to stop carrving out underground nuclear tests in the South
Pacific. New global values and perspectives make possible actions
which transcend the borders of individual countries or regions.

Today the processes of globalisation and Europeanisation pervade
all areas of life and have increased the complexity of life-worlds and
the ways in which people live. They have an influence on the young
generation through, above all, new media, new ways of communica-
tion, and the world market; these processes make their effect felt
across all cultural differences. however great, though what they
achicve is similarity, not samencss. There would be resistance
against an attempt to reduce similarity to sameness in order to
smooth over differences, and within this framework one would justi-
fiable try to maintain the valuc of the integrity and uniqueness of the
particular. In view of this development, education has to occupy
itself increasingly with the task of supporting young people in
mecting the demands which have developed from the enormous
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expansion of knowledge and help them unfold their personal abilities
through knowledge, experiment and experience. Thus, they will be
better able to cope with the increased complexity of life and better
able to organise and makc decisions about their own lives. In this
situation, one of thc most difficult tasks within cducation is
balancing the demand for equality of opportunity and the need for
competition: equality of opportunity brings with it the demand for
special resources to promote socially disadvantaged children whereas
the support necded for life in a compctitive socicty demands the
development of skills needed for sclf-asscrtion. The former aims at
developing solidarity, the later at individuality. These two goals are
frequently seen as mutually cxclusive, allowing no simple compro-
mises to be made.

Within the social and cultural proccsscs created by globalisation, the
increasing contact to and confrontation with the foreign becomes
mor¢ and more important. Success or failure in dealing with the
forcign is a decisive factor in determining the quality of life in the
European Union and. indeed, its future. In as far as education is
supposcd to prepare the next generation for the challenge of life
under societal conditions which arc globally in the process of
change, a more intense debate with both the foreign and foreigners
belongs to one of the increasingly important tasks within education.
Yet what is forcign, and what is famihar? Where do the
commonalities and diversitics lic when we consider what is foreign
and what is own?

What onc expericnces as forcign is context dependent. The
relationship between what is onc's own and what is other decides
whether something is forcign or not. Forcign and own have no
unshifting core, rather they arc the product of a relationship. They
arc formed by historical and culturally spccific clements. What is
forcign today may later become familiar. The notion of difference
determines the experience of the forcign. Differences relativize the
familiar. By showing that cvervthing can be different, they point to
the contingent character of own and forcign. But experiencing the
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foreign can only be planned to a certain extent since such moments
happen or not as the case may be. The experience of the foreign
prevents the assimilation in which the forcign is reduced to my own.
The foreign is mysterious and does not allow itsclf to be colonised or
absorbed. If the attempt to do this is successful, the foreign is
thereby destroved since the primary characteristic of the foreign is
that 1t cannot be understood. In ethnology, the same conclusion has
been reached after a debate lasting several decades. If the project of
understanding is rigorously and forcefully implemented, then there is
a danger of the foreign becoming incorporated as one's own. As a
result, understanding is transformed into a power strategy. What is
able to be understood, is able to be brought under control; what has
been understood will be dominated and controlled. Hence, restraint is
necessary in dealing with motions of understanding. There is a need
to expressly refrain from cxpanding what is one's own and
destroying what is_other. If onc initially assumes the basic non-
comprehensibility of the foreign, one creates a space in which one
can be occupied with it without having to subjugate it. The better
approach, instead of an understanding which holds and possesses, is
to think heterologically, to think from the other's perspective, leaving
the other untouched and vet allowing approaches towards it.

Learning to live with differences may well be more important in the
Europe of the 21st century than it is today. This is much easier when
one assumes the integrity and uniqueness of the individual as a
discrete entity and resists the temptation to know everything about
the forcign and bridge differences with ostensible commonalities.
However, a difficulty lies in the fact that such a way of dealing with
the foreign makes greater demands on young people and their ability
to cope with complexity. Young pcoplc have to learn to cope with
this challenge which consists of the forcigner being different and
through this very difference bringing into question the young
person’s psychological stability, often only arrived at with great
effort. If thev don’t cope, then the transition to violence against
forcigners is a frequently chosen alternative (Wimmer/Wulf/Dieck-
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mann 1996; Dieckmann/Wulf/Wimmer 1997). Violence against
foreigners becomes the means of maintaining the endangered psycho-
social stability. Common defence mechanisms are labelling, ascrip-
tion of inferior status, and making foreigners into scapegoats. Due to
the stabilising function in the psycho-social make-up of young
people played by hostility to and hatred of foreigners, it is difficult to
work on it and thus minimise it: The projection of negative qualities
onto the foreigner is too important for the vindication of self, other
and their view of the world. In addition, violent action against
minorities and foreigners is also reinforced by the social situation in
which many young people find themsclves. Such a situation is
marked by factors like: leaving school without qualifications; lack of
vocational training opportunitics; unemployment of other family
members; lack of integration in socially accepted ways of living; and
the expcerience of insecurity, senselessness of life, and existential
worries combined with inadequate future perspectives. Social condi-
tions such as these carry within themselves the danger of exclusion
and marginalisation of a large number of young people and thus
produce large numbers of the population living in poverty for longer
periods of time.

The main task of education will be to awaken curiosity about the
foreign and maintain it without sacrificing it to mere superficial
knowledge. This is the prerequisite of making an encounter with the
foreign more an enrichment and less a thrcat. One of the most
important though most difficult tasks facing education is how to
encourage interest in the unknown and develop methods of heuristic
learning. When reforms in education arc planned, differences in the
value of measures achieved in the longer or shorter-term should be
taken into account, since what is effective in the short-term is
frequently ineffectual in the long-term and vice versa. Thus,
education needs to be looked at from the perspective of lifetime
learning, which should be planned and applied accordingly. This will
itself involve developing a variety of forms of learning. The UNESCO
report on cducation in the 20th century delincates four pillars of
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learning: learning to know. learning to do, learning to live together,
learning to be. Although these categories are not saying something
new, nonétheless their formulation establishes goals which take into
-account the inevitable complexity of human learning. Learning ought
to bc based on living together with others and help to shape
communal lives constructively and in the spirit of peace and social
justice. Mutual understanding is to be encouraged and skills needed
to form onc's life productively are to be fostered and developed. Of
particular importance among the many types of knowledge is the
scientific knowledge required for shaping societal change. The
development of the competence to act in various societal areas is to
be encouraged. Thus, such demands are directed to the specific skills
and needs of the individuals, to their health, memory, reflection,
imagination and acsthctic and communicative abilities.

Whoever considers education in the next century runs the risk, as in
the UNESCO report, of over-stressing the utopian side of pedagogical
thinking and doing. The hope in the perfectibility of young people
transforms their reality, a reality equally characterised by resistance
and incorrigibility. A large number of educational reforms have
shown that young people arc not prepared merely to let themselves
be led in the direction which the older generation believe is right for
them. In addition, the problem of unwanted side-effects of education
ensures that the gap between the utopian hopes and wishes and the
reality of pedagogical practice will never be too narrow. Pedagogical
theory and practice will forever be confronted with this discrepancy
since it lies at the very heart of human existence.

The social changes characterised by the terms of globalisation and
individualisation creatc new points of reference for education in the
coming century. Almost all the articles in this book touch on the
questions and problems connected with these new developments,
though, however, without cxpressly developing them as a central
theme cach time. The focus of this volume on diversities and
commonalities points in this dircction, indicating conflict formations
which are not to be overcome solcly through utopian ideas and

25



Christoph Wulf

hoping for the best. Such areas of tension and conflict belong to the
basic conditions surrounding the educational reality of the next
century in a European Union still in the process of enlarging. To
offer young people support in order to enable them to lead a fulfilled
and productive life under these conditions must be the task of
cducation both as a science and in application. The aim of this
volume is to make a small contribution to that work. One chapter is
devoted to each of the following main points:

- History and Theory of Education

- Ethnicity

- Teacher Education

~ Youth Care and Special Educational Needs
- Mcdia Based Education

~ Women and Gender Studies

- Higher Education

The work here represents a continuation of an international co-ope-
ration which has alrcady resulted in joint research results in several
arcas. Over the last few vears such co-operation has proven its
value, and it remains to be hoped that there will be a further intensi-
fication of co-operative work both within and beyond the existing
network. Many of the problems dealt with in this volume would
profit from further rescarch within a framework of transnational co-
operation.
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Cognition and Representation:

A Way to Pursue the American Dream?

In some ways its an old idea. I'm talking about the idea that the
forms we use to represent what we think - literal language, visual
images, number, poetry - impact how we think and what we can
think about. If different forms of representation performed identical
cognitive functions there would be no need to dance, compute, or
draw. Why would we want to write poetry, history, literature, and
factual accounts of what we have experienced? Yet this apparently
obvious idea has not been a prominent consideration in sectting
curricular agendas in America’s schools or shaping educational
policy. This article is intended to illustrate the ways in which forms
of representation, .or what are sometimes called symbol systems,
function in our mental life and to explore their contributions to the
development of mind.

Among the various aims we consider important in education, two are
especially so. We would like our children to be well informed, that
is, to understand ideas that are important, useful, beautiful, and
powerful. And we also want them to have the appetite and ability to
think analytically and critically, to be able to speculate and imagine,
to see connections among ideas, and to be able to use what they
know to enhance their own lives and the desire to contribute to the
culture: Neither of these two goals are likely to be achieved if
schools are inattentive to the varicty of ways humans have
represented what they have thought, felt, and imagined nor will these
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goals be achieved if we fail to appreciate culture’s role in making
these processes of representation possible. After all, human products
owe their existence not only to the achievements of individual minds,
but to the forms of representation available in the culture, forms that
enable us to make our ideas and feelings public. Put another way, we
can’t have a musical idea without thinking and representing what we
have thought musically. We can’t have a mathematical idea without
mathematics and neither is possible without a form of representation
that affords our ideas the possibility of life. It is the school as a
representative of culture that provides access to those forms. It is the
school that fosters their skilful use among the young.

Minds, then, in a curious but profound way are made. Their shape
and capacities are influenced by what the young are given an
opportunity to learn. The curriculum is, given this conception of the
genesis of mind, a mind altering device. Decisions policy makers and
educators make about what children will be given access to help
shape the kind of minds they will come to own. The character of
their minds, in tumn, will help shape the culture in which both they
and we live. '

Brains, in contrast to minds, are biological-brains are given by
nature; minds are cultural, they are the result of experience and the
kind of experience the child secures in school is significantly
influenced by the decisions we make about what 